
CHRISTIAN HIGHER EDUCATION  
AND THE WORLD OF THE STUDENT 

 
 

Peter Blokhuis, Ph.D. 
Lecturer in Philosophy, Ede Christian University, the Netherlands 

pblokhuis@che.nl 

 

 

Crisis in education? 
Many academics are complaining about the crisis in 
education.1 Modern education is too narrow; it is too 
much focused on its economic meaning. The so-
called improvement of education is a change towards 
commercialization. What these academics are missing 
is the development of character, the development of 
the whole human person in accordance with classical 
ideals. At the university, students should learn to 
understand the meaning of culture, the meaning of 
art and beauty, the meaning of truth, the meaning of 
cultural tradition.2  
 
Frank Furedi, born in Hungary and professor of 
sociology at the University of Kent, wrote a book 
with the title Where have all the intellectuals gone? 
Confronting twenty-first century’s philistinism. Furedi is 
confronting the modern idea of higher education. A 
philistine is a person who does not like or understand 
art, literature and music. Furedi’s students are not 
used to reading books anymore and their knowledge 
of history consists of small pieces of information. 
Having skills, for instance the skill of reading, is more 
valuable than reading literature. Education should be 
fun and relevant; its meaning has a functional 
character. The value is in the skill, not in the content. 
For Furedi, education is meaningful in itself; it is 
meaningful for the student as a human person. 
However, for the government, he says, this sounds as 
an old-fashioned approach of education. 
 
For academics like Furedi, there is a gap between his 
world and the world of many of his students. This is 
not the student’s fault; it is the fault of the 
educational system.3 Because we cannot isolate the 
educational system from society, this means that we 
are confronted with a tension in society between 
different ideas of being a human person. 
 
Against the background of the discussion on the 
crisis in education, I first present some ideas on the 
world of students and the motives of society for 
education. After that, I reflect on the problem of 

                                                
1  I mention only the names of Alain Finkelkraut, Frank 
Furedi, Roger Scruton, Bernhard Bueb and Andreas 
Kinneging. In the Dutch magazine Nexus one can find 
many translated articles written by European critics of 
modern education.  

2  A. Finkelkraut, Nexus 49, p.57 
3  F. Furedi, “Naar de filistijnen”, Nexus 49 

fragmentation in western societies. The next part is 
about the Christian comprehensive idea and its 
meaning for education, and in the concluding 
section, I focus on teaching, trying to bridge the gap 
between the world of students and the world of 
teachers.  
 
Part I Motives  
 
The world of students 
If there is a gap between the world of teachers and 
the world of students, how should we characterize 
this gap? Things that were important in my social 
environment when I was a student, and that are still 
important for me, have a different meaning in the 
world of my students. I try to be honest when I say 
that studying at a university for me first meant 
finding a place in society, a place where study and the 
object of my study were meaningful. After his study, 
a student needs a job, but I did not think about a job. 
The meaning of my study was in the relation to the 
object and in the diploma. 
 
Today no student chooses a discipline if he is not 
attached to it. He can make another choice, for 
another discipline, for a professional training, for a 
job. But why is the student positive? Because the 
diploma will bring him a job with a good salary? 
Because his social environment is positive about it? 
Because he is interested in the object of study? 
Because he thinks that knowledge will enrich his life? 
Students want more than study: their world is a 
society of experience,4 life should bring them what 
they can experience as positive for themselves, and 
even study should give them positive experiences. 
Often students want to earn money during their 
study because they want to enjoy the luxury of 
modern culture. They need time for social events and 
entertainment. Sometimes I hear students 
complaining that we require too much from them. 
The reason is that they have to do many other things. 
The diploma is important for them and they want to 

                                                
4  “Society of experience” is a translation of the German 
“Erlebnisgesellschaft” (Gerhard Schulze). The focus is 
on experience, the personal aspect of appreciation, not 
on the object of experience. In the concept of society of 
experience we find the old split between subject and 
object. In my view we should transcend this by the 
notion of “between”, value exists in the relation between 
subject and object.  
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have high quality education but at the same time, 
they do not accept the implications of high quality 
for themselves. That is teacher’s business. 
 
In my world, study still means making a choice for an 
order of life, a choice for discipline. Modern students 
find it difficult to make such a choice; they want to 
have it all. When students make their choice for a 
university they choose for not only quality of 
education but also for facilities, communication and 
the quality of buildings because they want to have a 
pleasant time. 
 
Study is valuable but in human life, more things are 
valuable. Nobody will deny that, of course. However, 
what values are dominant in our lives? In a culture of 
experience, my own positive experiences are 
dominant. Vital values, values of life, feelings, and 
self-maintenance are most important in such a 
culture, not moral and religious values.5 In moral and 
religious values, we are focused on other people, on 
nature, on God. We find meaning for our lives in the 
commitment to the existence of other things, other 
people, and God. In Christian education, we should 
focus on the relationship between the meaning of my 
own life and the meaning of the world. In this 
relationship, there is a place for moral and religious 
values. The modern culture of experience therefore is 
a challenge for Christian education.  
 
Motives for education in society 
Why is education important for society? Why are 
young people obliged to go to school? Because our 
economy needs well-trained people for complex 
jobs? Because young people need knowledge and 
skills to live free and independently as adults? 
Because it is important that young people get the 
opportunity for development? The old humanistic 
idea of development or Bildung, as the Germans call 
it, implies an ideal of being human, the classical ideal. 
Should this be the ideal for all human beings or only 
for the elite? Should young people be developed 
according to their own possibilities or according to 
an external ideal like the classical one?6 Moreover, 
who will make the choices for young people? The 
government, their parents, teachers, or another 
authority?  
 
According to the ministers of education of the 
European Union, we have to improve our education 
because of the economy. Knowledge should be 
useful. Economic growth is necessary if we want to 
maintain our wealth; if in the future we want Europe 
to compete with countries like India, China, and the 
USA. This policy seems to express the dominance of 
vital values in human life, over esthetic, moral, and 
religious values. 

                                                
5  A. Kinneging, Geografie van goed en kwaad, Het Spectrum, 
Utrecht 2005, pp. 74-84. 

6  In Nexus 42 Jacqueline de Romilly makes a plea for 
classical education (Greek and Latin language and 
literature) for all, not only for an elite.  

We can find the emphasis on economic growth in 
lists of professional competencies. These 
competencies are the expression of practical needs of 
society, but the problem is that the competencies are 
formulated in terms of requirements. In my view, 
there are no competencies without the unity of a 
person behind the competencies. In addition, we 
cannot train the competencies without influencing 
the person. People who think that this is possible 
forget basic aspects of the person as a whole, and by 
forgetting them, we do harm to the person because 
some of these aspects need development and training 
too. If nobody will show you the meaning of art 
before you reach the age of twenty, you probably will 
never experience its meaning. 
 
An answer to this objection can be that society is 
responsible for the training of competencies that are 
important for society and the economy. People are 
free to do more; they are free to offer religious 
education or esthetic education, just like the 
possibility to make a choice for sports. I think this 
answer is not right. Religion and ethics are always 
present in our actions in daily life, so training focused 
on problem solving without taking into account the 
meaning of religion and ethics in human acting 
neglects the unity of the human person. In art, we 
meet the possibilities of the imagination, creating 
worlds in which we can dwell. A mind without 
knowledge of art is a narrow mind. The same is true 
for history. Without any sense of history, we live with 
a very limited idea of time, not knowing our real 
place in it.  
 
A comprehensive view 
Christian education is impossible without a 
comprehensive idea. Christian education does not 
mean a different kind of mathematics, a different 
kind of economy, a different kind of chemistry. 
Christian education has to start with its own life- and 
worldview. What is reality? What is our object of 
study? What is the meaning of human life, not only 
as an object of study but also as the subject of 
learning? 
 
From the whole, we can understand the meaning of 
its parts, the disciplines, the knowledge, and skills. 
Christian education is not the same as a sum of 
useful elements. We have to start from the other side, 
the comprehensive view. After Christian education, a 
student does not know more than a non-Christian. 
He is able to indicate where the elements, the facts, 
and disciplines have their place. This implies that he 
knows the facts in a different way. We can compare 
this with knowledge of history. A student who 
follows a course in history will learn to understand 
historical reality. After the course, he knows what the 
historical way of thinking implies. The student will 
forget many facts, dates, and names, but not the 
comprehensive idea of history. By reading, it is easy 
for him to fill this with specific information. In the 
debate on the innovation of education, one can hear 
arguing that it is not important to know a lot. The 
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most important thing to learn should be the skill to 
find the information you need. This is a mistake. It is 
through the facts that we are able to understand the 
whole and we need the whole to understand the 
parts, the data, and the facts. 
 
Learning is more than collecting as many details, 
facts, information as you can. Learning has to do 
with selection in such a way that you will understand 
the whole and with combining facts into a 
framework. There is no education without a 
framework, but often students do not realize this. It 
is the responsibility of teachers to present 
frameworks in education, even the most fundamental 
one—the framework of worldview.  
  
Part II Fragmentation in culture 
A basic problem in Western education is the absence 
of unity and coherence in society. Western societies 
are fragmented. There is insufficient coherence 
between its different domains. 
 
In education, there is an ideal of unity: the unity of 
the person. This unity implies that I integrate all 
information that comes to my senses and to my 
mind. I am not a box containing only isolated pieces 
of information. I connect them, I value them, and I 
give them a place in the whole that is my knowledge. 
Therefore, learning implies activity and creativity. 
Being a person also implies that I act according to my 
own view. I am not myself if I act according to the 
views of others, or if I act differently in similar 
situations. If this is true, we should teach young 
people to integrate information and to act according 
to their own ideas. But how can we do that if we do 
not find unity and coherence in our social 
environment? 
 
I will mention six examples of fragmentation in 
Western societies. 
 
1) Sociologists tell us that Western societies are 

individualized—people like to make their own 
choices. Personal freedom is not embedded in 
social duties. We can choose to help other 
people but that is a matter of personal choice. 
The relationship between our social and natural 
environment is not part of the definition of 
being a human person. Nevertheless, we also see 
that people are conformist. We behave in the 
same way as other people do. Mass media can 
influence us in such a way that we look like parts 
of a mass. This is not only a fact, but also a 
necessary precondition for the functioning of 
society. We have to follow the rules. In school, 
we want to stimulate the development of the 
individual student and his personal capacities, 
but we also test all students in the same way. 
Successful education means that you meet the 
fixed criteria. Therefore, in some places we are 
told that we are free individuals and in other 
places, we are told to follow the rules.  
 

2) Young people learn certain rules for behavior in 
their families. But on television, and on the 
internet, they meet different rules. How do we 
integrate these differences?  

 
3) In many organizations, managers and 

professionals speak different languages. 
Therefore, they can have a problem with 
communication. For the manager, control is 
important. He will use words like input, output, 
costs, result, and growth. The professional is 
proud of his work. He needs the opportunity 
and the means to do his work in a professional 
way according to his own ideas of quality. For 
both parties, the existence of the organization 
and the reaching of its goals should have 
priority, but often they seem to isolate 
themselves in their functional responsibility.  

 
4) A very personal purpose in life is making a good 

career. The meaning of this can be that you will 
use your capacities in a positive way for 
organizations and society. But it can also mean 
that you try to get as much as you can. Some 
managers earn a lot of money, but at the same 
time, they lose contact with the workers on the 
floor in their organization. They are not seen as 
a part of the organization, but as an isolated 
function that are necessary according to the 
people in power. The energy a manager can give 
to his organization does not flow.  

 
5) In highly developed countries there is no place 

for people with disabilities, for people who miss 
the capacities to function in complex situations, 
for people who are not well educated, for people 
whose training is outdated, for people with a low 
productivity. For these dropouts, getting a job is 
difficult. We do not have a place for them in our 
organizations.  

 
Organizations have norms for functioning in 
jobs and meeting those means that you are 
successful. For dropouts there are no norms for 
a successful life, successful life seems to be 
impossible for them. There is a gap between 
people successful in their jobs and people 
without jobs. 
 
In education, we can see the same phenomenon. 
Many students leave school without a diploma 
and we do not know what to do with them if 
there is no other school where they will 
complete a study. Our fixed criteria have no 
sense in their world. Sometimes the 
consequence is that there is no place for these 
people in our world. So, what should we say 
then in education about the unity of the human 
person? We preach human dignity without 
exception, but do we really ascribe that dignity 
to all human persons? 
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6) For decades, we have heard that the time of big 
stories is over. There are only small stories about 
the worlds of individuals. The consequence of 
this idea is that there is not one world, there are 
only many worlds. When I say, “People should 
love one another,” my colleague can answer, “I 
hope this is fine for you.” My intension is to say, 
“This is a commandment for all people,” his 
answer means “Of course, in your world.” 

 
We are inclined to think that there is one world 
because we live on the same planet Earth, but 
the world we live in is more than our place on 
earth. “World” is the result of our meeting earth, 
people, society, God. So ‘world’ is an idea. If 
people tell the same big story about nature, 
human life, society, and God, we can say that in 
a fundamental sense they live in the same 
world.7 But if there is not such a story, the 
conclusion must be that the one world is fallen 
apart in fragments. In that case, education will 
miss a story about the meaning of tradition and 
the meaning of human life.  
  

Part III The Christian idea 
The humanistic idea of education implies an 
initiation in all possibilities of being human. The 
comprehensive idea is an idea of man and the norm 
for human possibilities can be found in the classical 
ideas of Greek and Roman culture. These are 
different from the Christian comprehensive idea. 
European culture has a tradition and we learn from 
it, but why should Greek and Roman culture be 
normative for us? From the beginning of 
Christianity, there has been a tension between Athens 
and Jerusalem. 
 
I distinguish four principles of Christian education to 
characterize the meaning of the Christian 
comprehensive idea.  
 
The principle of creation 
Christians believe that we live in God’s creation and 
that human beings are God’s creation. The meaning 
of our world has been given to us and we are called 
to adjust ourselves to that meaning. Everything in the 
world has a certain meaning in the way it exists in 
relation to other things and to human beings. 
Therefore, we are not creators of meaning, but in our 
behavior and in the way we use other things, we have 
to respect that meaning of creation. We should not 
start with our energy and power to master and order 
the world, but with wonder and humility to a world 
that is more than we can understand. 
 
We experience meaning in reality around us and by 
that experience, our lives are filled. Meeting creation 

                                                
7  Living in the same world does not exclude that we all 
have our personal relationship to that world. In that 
sense students and teachers live in different worlds if 
students have much more in common than teachers and 
students.  

is not neutral observation in the way scientists try to 
get data. Meeting creation is experience of meaning. 
The experience of the meaning of other people’s 
lives, works of art, nature, justice in human 
relationships and moral behavior can give us the idea 
that life is meaningful. If we experience many 
negative, meaningless things, we can get the idea that 
life is empty and meaningless. The same is true of the 
possibilities that are given to us in our own body and 
mind. Doing what we can in relation to our world is 
part of the meaning of human existence. People, who 
do not feel that what they do makes any sense, will 
experience their life as meaningless. 
 
In the principle of creation, we know our place as 
human beings in the world and the way to follow if 
we want to initiate young people in that world. We 
must open our senses, our mind, and our heart in 
order to see and understand the breadth and depth of 
God’s creation.  
  
The principle of responsibility 
After admitting that we live in a world created by 
God, it follows that we have to answer Him in our 
situation. He has offered us our life with many 
possibilities, and it is reasonable that we should try to 
act and to make choices that are in harmony with the 
meaning of creation. This is what I call responsibility. 
In our situation, we are responsible. There are certain 
things that have to be done, for instance teaching 
your students in the right way, according to the rules 
of good teaching, if you are in the situation of being a 
teacher at a university. It is your responsibility to 
teach. You can make another choice and do nothing 
or make a mess of it. Then you refuse to be 
responsible. Nevertheless, that does not mean that 
you are not responsible. To be responsible is 
different from accepting responsibility. People can 
only accept and refuse the responsibility that is 
already there. 
 
From a modern humanistic point of view, people are 
not responsible—they make a choice to be 
responsible. The human person is not responding to 
a meaningful world and its Creator, the person is the 
starting point of meaning and activity. The 
humanistic freedom is an isolated freedom. I am not 
sure that this idea implies more freedom than the 
Christian idea of responsibility. 
 
Saying that we are responsible beings is only the start 
of thinking about responsibility. It is not always clear 
who is responsible and what should be done. 
Therefore, students have to learn the way of 
responsibility: What makes a person responsible in a 
situation? What are the limits to what he has to do?  
 
The principle of the person 
I mentioned the principle of creation and the 
principle of responsibility. According to my third 
principle of Christian education, the existence of the 
human person and its development are intrinsically 
meaningful. The person is not only part of a system; 



Insert, pg. 5 Contact, June 2009 
 

he is not only useful for society, for other people, for 
the economy. This is an important starting point for 
education.  
 
As I said before, we cannot isolate the person from 
his environment. The individual does exist in 
relationships; relationships are co-existent with the 
individual. Nevertheless, the individual is 
transcending the relationships and we should not 
reduce him to his function in some of them.  
 
When in education we want to focus on the 
development of the whole person, education has to 
be broad and not only useful for the economy. It 
must be education for students embedded in their 
actual relationships. They must learn to understand 
their position in space and history, their social and 
political position, the ideas that are dominating 
culture, the meaning of art and religion, the meaning 
of justice and ethics. This is also what writers like 
Furedi are saying. But I would like to emphasize that 
education should focus on the present of the student 
in space and time and his responsibility. 
 
Education in accordance with this principle needs a 
teacher who is ready to reveal himself as a person, 
not just as a sophisticated authority possessing smart 
information and many skills. In him, the student has 
to meet a person who is travelling the road of 
learning himself, in whom knowledge and skills are 
integrated, in whom they are integrated into the 
framework of a worldview. Therefore, at school there 
should be opportunities for meetings of teachers and 
students in small groups and discussions.  
 
In the learning process, teachers should appeal to the 
responsibility of the students. This also is part of a 
personal approach. Learning is active; it is not to wait 
for what the teachers are going to do. Teachers are 
not technicians who know what products they make. 
The student learns by going away the teacher shows 
him and using means that teachers suggest. Teachers 
do not know what is going on in the student and 
what the result will be. Therefore, room should be 
made for the unique way of learning of each student 
and for the choices, students want to make.  
 
The principle of tradition 
From a subjectivist point of view, there is not such a 
thing as truth for all. People agree pragmatically on 
how to do things together. Procedures are more 
important than content. This is different from the 
traditional view whereby truth is taught based on the 
authority of the teacher.  
 
Education is initiation in the tradition of culture and 
society. Therefore, we have to accept the value of 
tradition for the individual. At the same time, we 
need normative rules for the evaluation of tradition. 
If we do not agree on the value of tradition, it is hard 
to tell young people how to integrate tradition.  
 

Students learn from other people—their parents, 
their friends and their teachers. They have to start 
with knowledge people and scholars have, knowledge 
that can be found in books, knowledge that comes to 
us from the past. After this initiation, innovation of 
knowledge is possible.  
 
Christians know the value of tradition because their 
faith is based on God’s revelation in the Bible. We 
understand what theologians and believers have 
written in the past about the Bible and their faith, 
and we learn from them. Nevertheless, we also 
believe in our own way; we discover new things in 
the Bible. When we talk about our faith we use 
different words, we see that the way our ancestors 
wrote about it was influenced by the world they lived 
in.  
 
However, in other disciplines, such as information 
technology, innovation of knowledge is growing so 
rapidly that tradition seems worthless. Even hard-
working teachers and modern textbooks may seem 
terribly outmoded. Students therefore must 
experience the changing reality themselves and learn 
first to deal competently with new developments and 
situations. The student must know how to solve 
problems and where to find the knowledge he needs.  
 
It is true—education is only a beginning. The student 
cannot stop learning after graduation. What does he 
know when he graduates? Only a very small part of 
what can be known. Moreover, much of what he 
learned in the first year, he has already forgotten. 
 
In my view, this does not make tradition worthless. 
We cannot but start with tradition, knowledge, and 
skills that have existed for a time among a group. We 
stand in a tradition and we cannot completely break 
away from it. From tradition, we can learn the 
meaning of a discipline or a profession: how and why 
did it start? What is the place of the discipline within 
the whole field of knowledge? What is the special aim 
of the profession? From tradition we can learn 
criteria of excellence—examples of excellent 
performances and excellent professionals.  
 
When some critics of modern education complain 
that students do not know the classics, they are right 
if they mean that in tradition we can find excellent 
examples of truth, goodness, justice and beauty. The 
teacher should know these examples to show them 
to the students. But he has to select from his own 
point of view.  
 
In conclusion: the Christian view is a relational view. 
The human person is embedded in God’s creation. 
The development of a student should be understood 
as growing in relation to God’s world that is already 
there, that is waiting for him, that offers him 
opportunities. We should not start with the human 
soul and its development but with God’s work, with 
tradition and history to learn from where we come 
and where we stand—where we can find the work of 
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God and the work of many people. In that process, 
students will find their destination.  
 
Part IV Teaching  
 
Going to the student 
Roger Scruton, an English scholar and a critic of 
modern culture, wrote in his book An intelligent 
Person’s Guide to Modern Culture that the modern 
student is not interested in the world of his teacher. 
The teacher with the old humanistic ideal of 
education seems to be ridiculous. Young people will 
not try to come close to him; it is much easier for the 
teacher to go to the students, to speak their language, 
to use their images and the modern media they are 
used to.8  
 
In my view, it is right for teachers to go to the 
students and to speak their language. However, that 
should be the start of the teacher guiding his students 
on the road of learning. The idea that the world of 
the student and the world of the teacher are opposite 
worlds and that we must choose one of them is not 
fruitful in education. It is indeed the duty of the 
teacher to go to the student’s world to help him to 
discover new things in that world. The teacher can 
only ask the student to look for himself because his 
world is different. In this way, people from different 
worlds can meet. That is the presupposition of all 
teaching. 
 
A teacher should understand how his lessons would 
work out in the world of the student. His 
information comes into a framework different from 
his own. Understanding means that the information 
becomes part of a whole, the knowing student. 
Information that exists only in an isolated part of 
memory is not knowledge the student has 
appropriated. The teacher must help the student to 
reflect on his own framework and how that 
influences the way, he understands new information. 
Especially higher education should challenge students 
to develop an independent and critical attitude—an 
attitude that can deal creatively with knowledge in the 
student’s area of professional expertise.  
 
My last sentences may sound as if I am a proponent 
of social constructivism. That is not what I mean, 
because in my view we do not construct our world in 
a subjectivist way. We confess our world to be God’s 
creation, but Christians understand creation 
differently. Because we are different, our worlds are 
different. The first word comes from God and we 
listen, look, and answer personally. There is not one 
objective picture of creation we all share, not one 
interpretation, and not one answer.  
 
If the gospel is working in the world of the student, 
the teacher can ask him to confront the gospel with 
his framework. He can suggest that there is a tension 

                                                
8  R. Scruton, An intelligent Person’s Guide to Modern Culture, 
Duckworth, London 1998, ch.10. 

between these two. At a university, the teacher can 
stimulate the student to study philosophy of culture 
to let the student realize that it is possible to be 
critical of the framework of his social environment. 
He can stimulate students to search for the moral 
aspects of their future profession and to be critical of 
the ethics of other professionals.  
 
The teacher should know his student’s language, his 
images, and his use of media—not in order to share 
his world but to stimulate him. Scruton wants the 
student to make a jump into another world. His 
normative aim is the classical idea of man. For a 
Christian, the normative aim is the development of 
the student in relationship to God’s creation as God 
is giving it today. This is a more dynamic approach of 
education. There is not one idea of excellence for all 
people. God’s creational world is not the same for all 
students, it is a personal world related to the student 
and his capacities.  
 
A teacher should indeed come close to a student to 
be his guide. Scruton’s teacher is like a stranger, 
calling from the other side of a big river and only 
some people can cross the river. We all know that 
Paul the apostle crossed the sea to teach the Greek in 
his or her own world and his or her own language. 
For the Greek, he was a Greek, for the Jews a Jew.9 
 
It is a fact that many students today use modern 
media, and that they are more used to watching than 
to reading. The teacher can complain about 
philistinism, he can also use the means the students 
have, creating a new combination of text and images. 
There are other works of art than the classical ones. 
You can start with new possibilities that are already 
present in the world of the student.  
 
Modern media offer information and images in 
pieces without coherence. Students do not read long 
texts; they jump from island to island. Therefore, it is 
important that students learn to see coherence, to 
place pieces within a framework. It is not necessary 
to bring in a framework from a different world. A 
teacher can discover it in the world of the student.  
 
From a Christian point of view, knowledge is broader 
than scientific knowledge. God’s creation is opened 
up to us in many ways: observation, experience, 
intuition, feeling, language, faith, and thinking. It is 
rather common to hear that only scientific knowledge 
is reliable. Teachers can help students to realize that 
this is a reductionist view and to discover the 
meaning of other ways of knowing. The highest form 
of knowledge we call wisdom. Wisdom is knowledge 
for life. It is integrative; in wisdom, we find the 
different kinds of knowledge together. A wise man 
knows what is really going on and what should be the 
right thing to do in a situation.  
  

                                                
9  Acts, ch. 19; 1 Corinth. 9. 
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Stimulating learning 
At the end of this lecture, I will mention some rules 
for bridging the distance between the world of the 
student and the world of the teacher. The two can 
meet and stimulate each other.  
 

1. Meet the student where he is 
Where does the student come from? What is his 
cultural and educational background? The teacher 
has to start somewhere but he should realize that 
often the student has to jump from his situation to 
the starting point of the teacher. When there is a big 
gap, the student shall learn nothing. Therefore, it is 
important that the teacher knows the place of the 
student. That does not mean that the teacher must go 
to the world of the student and adjust himself to that 
world as something you have to accept. He should 
help the student to develop his world.  
 

2. Stimulate the student’s motivation 
Students are motivated for their study; they had more 
or less good reasons for choosing it. Without 
motivation, their study will not become a success 
because motivation gives energy and the will to 
achieve. Students will lose their motivation if in their 
study they do not meet things that gave them good 
reason to make the choice. Therefore, in professional 
education practical training and internships are an 
indispensable part of the curriculum. The teacher 
also should demonstrate the relationship between 
what he is teaching and the students' aim. He must 
understand that aim and emphasize the meaning of 
it.  
 

3. Use different ways of learning 
Students learn in many ways—not only listening and 
repeating. They learn by doing, by making products, 
by discussion, by experience. For many students it is 
difficult to concentrate for a long time on the same 
text or the same lecture. Modern media offer short 
texts and many images in a great variety. In my 
country, sermons nowadays are much shorter than in 
the past. Teachers should use as many didactic means 
as possible if these are stimulating for learning. The 
learning of the student should be our norm, not the 
didactic means. But we must realize that the object of 
learning can demand a specific didactic means. For 
classic books, teacher and student have to 
concentrate on long texts, not on small pieces. We 
can understand the small part only if we know the 
whole text.  
 

4. Let students learn together 
Students learn with each other and from each other. 
Discussion, teamwork, criticizing each other, these 
are didactic means that stimulate learning. Isolated 
learning in the library after listening to the teacher is 
not always the best way. It is too far from the 
students’ daily life. Learning is a creative and social 
activity. By selection and integration, we construct 
our own knowledge and other people stimulate and 
criticize us.  
 

The teacher does not say, “Do as I do, listen, read, 
and remember.” The teacher is the guide of both the 
group and the individual student. He will come to 
their process to stimulate them on the way of 
learning.  
  

5. Be a guide for students and show 
them your appreciation 
Some teachers are excellent scholars. However, being 
an excellent scholar does not imply that you are a 
good teacher. Both the teacher and the scholar are 
fascinated by their object of study. The difference is 
that the scholar will stay at the object, whereas the 
teacher will try to bring the student to the object. The 
scholar can tell you what he has found; the teacher 
can tell you why the object is fascinating and what 
you should do to know it. The scholar wants to know 
more himself; the teacher wants the student to know 
more. Therefore, a good teacher is happy when his 
students make progress and he will show them his 
appreciation.  
 

6. Make demands on discipline  
Many teachers complain that students have no 
discipline: they do not prepare themselves regularly; 
they give priority to other activities, miss lectures, 
and restrict themselves to the minimum amount of 
effort. Discipline means following the guide and 
acting according to his instructions.10 Without 
discipline, study will not be successful. Nevertheless, 
the student has to determine his own way of learning, 
his own discipline, his own fascination. The way of 
learning should be a personal way to knowledge and 
skills. The way of the teacher is an example that can 
help the student, but the teacher should restrict 
himself to the question: how is your discipline? 
Discipline is a skill too; a skill student will still need 
when he has to live without teachers.  
 
 

                                                
10 According to Bernhard Bueb the crisis in education is 
the result of the lack of guidance. Bernhard Bueb, Von der 
Pflicht zu führen, neun Gebote der Bildung, Ullstein, Berlin 
2008.  


